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. ABSTRACT

(© 2018 The Authors. This is an open

access article under the CC-By-NC license. Introduction: Social skills are acceptable behaviors that enable people to interact effectively

with others and avoid socially unacceptable responses. These skills are fundamentally linked
with all aspects of children’s lives and affect their compatibility.
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Available Online: 09/01/2018 Materials and Methods: This was a cross-sectional, analytical study. The sample included
: 546 6-year-old children in the preschool centers of Rasht, Iran, who were selected using
a multistage cluster sampling method. The study data were gathered using children’ and
parents’ demographic questionnaire and the Social Skills Rating System-Parents (SSRS-P).
The obtained data were analyzed using descriptive (means and standard deviation) and
inferential (Mann-Whitney U test and Kruskal-Wallis test) statistics.

Objective: To determine the social skills of preschool children in Rasht City based on their
parents’ points of views.

Results: According to the mothers’ viewpoints, the majority of children had moderate social
skills with respect to cooperation (72.1%), assertion (65.8%), self-control (67.4%), and overall
social skill (67.6%). In addition, significant correlations were found between the overall social
skill and father’s age (P=0.021), mother’s education (P=0.001), father’s education (P=0.005),
mother’s job (P=0.023), father’s job (P=0.011), child’s gender (P=0.022), attending the
kindergarten (P=0.011), and parents’ financial status (P=0.001).

Conclusion: Considering that the parents rated the social skills of their children as moderate,

Keywords: we suggest that social skills training be provided for children in preschool centers, so that their
Social skills, Preschool children,  :  social skills could be improved before they start going to school and prevent the negative
Parents outcomes of social skills deficiency.
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Introduction

hildren are the biggest national asset
of the society [1], therefore their physi-
cal, mental, and social health should be
addressed [2]. In this regard, the World
Health Organization (WHO) and UNICEF
have introduced the issue of life skills ap-
proach for many years. These skills are grouped into
three categories, including social, cognitive, and emo-
tional-coping skills [3]. Social skills are a complex set of
skills and acceptable behaviors that enable individuals
to effectively interact with others and avoid socially un-
acceptable responses. Social skills are necessary for ad-
aptation to different social situations, promote healthy
relationships [4, 5], and influence adaptation [6].

People build their lives through social skills [7], be-
cause social life requires social skills, self-confidence,
mental preparedness, and social adjustment [8]. Ac-
cording to a report by WHO, people can hardly follow a
satisfactory life without having social skills [9]. Coopera-
tion, assertion, and self-control are three aspects of so-
cial skills [10]. Cooperation is defined as a mutual social
activity in which people or groups work cooperatively in
a more or less organized way to realize a common ob-
jective [11]. Social skills enable the individual to express
their feelings and values about a situation freely, direct-
ly, and by respecting others’ feelings and values [12].
Self-control is the ability to appropriately express emo-
tions [11], and show behaviors like waiting your turn or
getting along with others [10]. Social skills can improve
children’s effective functioning and significantly affect
their adaptation, academic achievement, quality of life,
and potential for living and learning [6, 13, 14]. Another
advantage of social skills is the improved ability to deal
with unreasonable behaviors of other people [15].

A previous study show that only 4% of 5-12 years old,
10% of 10-12 years old, and 17% of 12-14 years old chil-
dren had learned the necessary social skills. This study
concludes that people who have lower social skills are
more prone to high-risk behaviors, including drug or al-
cohol abuse and risky sexual behavior. In addition, they
have lower emotional adjustment, are often rejected
by their peers [16], and show lack of compromise in in-
terpersonal relationships, behavioral problems [3], and
repeated aggressive behaviors [17].

Early childhood (preschool period) is a critical period
for emotional and social development [18]. In this re-
gard, Garmaroudi and Vahdani Niya showed that Ira-
nian children lacked adequate social skills [19]. But, it is
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worthwhile to note that culture and environment have
a deep impact on children’s social skills that are not the
same in different cultures [20, 21].

Given the importance of cultural and social factors
in children’s social skills, and the influence of family,
school, and society on these skills [6, 21], it is necessary
to study children’s social skills in different environments
and cultures. In addition to the aforementioned factors,
other elements such as family and social environments
(e.g. kindergarten) are very important in the socializa-
tion of children and development of their social skills.
Parents and teachers are the most important sources of
information about children’s social and emotional be-
havior [22]. In particular, mothers are the best source of
information because they are more involved with their
children and are more aware of children’s moral char-
acteristics [23]. Finally, considering the long-term effect
of social skills on children’s future, and that children’s
social skills may be threatened during the preschool
period, the present study was conducted to study pre-
school children’s social skills from parents’ viewpoints.

Materials and Methods

This study used cross-sectional, analytical design.
The statistical population included all 6 years old chil-
dren studied in the preschool centers of Rasht, under
the supervision of the Ministry of Education or Welfare
Organization, in 2015. The sample size was determined
as 525, based on similar previous studies, the standard
deviation of total social skills in preschool children [15],
and the design effect for cluster sampling on sample
size (Design effect=1.5). The inclusion criteria were as
follows: aged 6 years old, residing in Rasht, no physical
or mental abnormalities, studying in preschool centers
under the supervision of Rasht Ministry of Education
(regions 1 and 2) and Welfare Organization, presence of
both parents (mother and father), and parents’ enough
literacy to answer the study questions.

The instruments used to gather data included a chil-
dren’ and parents’ demographic questionnaire and the
Social Skills Rating System-Parents (SSRS-P). The SSRS-P
is a standard, 39-item questionnaire that its items are
rated on a 3-point Likert-type scale ranging from 1 (Nev-
er) to 3 (Most often). The SSRS-P has been normalized
in Iran [21]. It has three subscales, including coopera-
tion, assertion, and self-control; total social skills score
is obtained by summing up the subscale scores. Among
the 39 items, 19 assess cooperation, 16 assess asser-
tion, and 4 assess self-control. Scores from 0 to 38 can
be obtained on the cooperating subscale, from 0to 32 on
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the assertion subscale, and from 0 to 8 on the self-control
subscale. Total social skills score ranges from 0 to 78. Total
scores that are one standard deviation below or above
the mean indicate average social skills, total scores that
are one standard deviation above the mean indicate high
social skills, and total scores that are one standard devia-
tion below the mean indicate low social skills.

The instruments together with the informed consent
forms were put inside envelopes to be given to the par-
ents during two months (December and January) of the
school year 2015-2016. In the next step, the researcher
went to the preschool centers, and after making the
necessary arrangements with the principals and teach-
ers, the names of the study children (based on the in-
clusion criteria) were coded. Then they were given the
questionnaires, and asked to take them to their moth-
ers. The instruments were completed by the mothers
at home, delivered to the teachers at the appropriate
time, and collected by the researcher.

A total of 28 preschool centers were used for sampling,
among which 10 centers were under the supervision of
Rasht Ministry of Education (region 2), 8 centers were un-
der the supervision of Rasht Ministry of Education (region
1; 4 public and 4 private centers), and 10 centers were
under the supervision of Iran Welfare Organization. Over-
all, 598 questionnaires were distributed in 28 centers, of
them, 33 questionnaires were not returned, 12 were not
completed, and 7 were incomplete. After elimination of
52 questionnaires, the data from 546 questionnaires were
used for analysis. The data were analyzed using descrip-
tive (mean and standard deviation) and inferential (Mann-
Whitney U test and Kruskal-Wallis test) statistics. All the

analyses were performed in SPSS 18.
Results

According to the results, the majority of the children
were boys (57.9%), single child (52.2%), first child in the
family (65.6%), and had gone to kindergarten (54.4%).

Table 1. Children’s social skills from the mothers’ viewpoints
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In addition, the majority of fathers (57.3%) were 30-40
years old, had college education (38.7%), and were self-
employed (60%). The majority of mothers (57.3%) were
30-40 years old, housewives (74.4%), and had college
education (38.2%). The majority of the parents (49.6%)
earned $150-300 a month. Moreover, the majority of
the study children were studying in public preschool
centers (57.5%), or preschool centers under the super-
vision of Rasht Ministry of Education (region 2) (33.1%),
and in classrooms with11-20 classmates (42.7%).

From the mothers’ viewpoints, the majority of children
had moderate skills in terms of cooperation (72.1%),
assertion (65.8%), self-control (67.4%), and overall so-
cial skill (67.6%) (Table 1). In addition, according to the
Mann-Whitney U test, there was a significant relation-
ship between the social skills total score and gender
(P=0.022), attending the kindergarten (P=0.011), and
mother’s job (P=0.023). According to the Kruskal-Wallis
test, there was a significant relationship between the
social skills total score and father’s age (P=0.021), moth-
er’s education (P=0.001), father’s education (P=0.005),
father’s job (P=0.011), and parents’ financial status
(P=0.001) (Table 2).

Discussion

According to the study results, most of the children
had moderate skills in terms of cooperation, assertion,
and self-control. Consistent with this result, a study by
Sheikhzakariae, entitled “Social Skills of Children in the
Public Preschool Centers of Tehran”, showed that from
the mothers’ viewpoints, their children had moderate
skills in cooperation, assertion, and self-control [15]. Tan
and Camras also found similar results [24]. However, in
a study by Garmaroudi and Vahdani Niya, the children
had low social skills in terms of assertion [19].

According to the study results, most mothers believed
that their children’s overall social skills were moderate.
This finding is in line with those of Sheikhzakariae [15]

Level N (%)
Social Skills Domains Low Moderate High Total
Cooperation 73(13.4) 394(72.1) 79(14.5) 546(100)
Assertion 99(18.1) 359(65.8) 88(16.1) 546(100)
Self-control 98(17.9) 368(67.4) 80(14.7) 546(100)
Overall social skills 85(15.6) 369(67.6) 92(16.8) 546(100)
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Table 2. Family factors related to the children’s social skills

Overall Social Skill N (%) .
Variable Sig.
S Low Moderate High
<30 34(19.7) 107(61.8) 32(18.5)
Mother’s age (y) 30-40 42(13.4) 221(70.6) 50(16) 0.795**
>40 9(15) 41(68.3) 10(16.7)
<30 14(25) 38(67.9) 4(7.1)
Father’s age (y) 30-40 46(14.7) 215(68.7) 52(16.6) 0.021%**
>40 25(14.1) 116(65.5) 36(20.3)
Elementary school 6(28.6) 12(57.1) 3(14.3)
Middle school 18(27.7) 37(56.9) 10(15.4)
Mother’s education 0.001**
High school 42(16.7) 176(70.1) 33(13.1)
College 19(9.1) 143(68.8) 46(22.1)
Elementary school 10(25) 21(52.5) 9(22.5)
Middle school 26(25.5) 63(61.8) 13(12.7)
Father’s education 0.005**
High school 27(14) 141(73.2) 25(13)
College 22(10.4) 144(68.2) 45(21.3)
Working 16(11.4) 93(66.4) 31(22.1)
Mother’s job 0.023*
Nonworking 69(17) 276(68) 61(15)
Government job 19(9) 152(72.4) 39(18.6)
Father’s job Self-employed 63(19.2) 213(64.9) 52(15.9) 0.011%**
Unemployed 3(37.5) 4(50) 1(12.5)
Girl 30(13) 152(66.1) 48(20.9)
Child’s gender 0.022*
Boy 55(17.4) 217(68.7) 44(13.9)
One child 52(18.2) 186(65.3) 47(16.5)
Number of children Two children 28(12.6) 155(69.5) 40(17.9) 0.374**
Three children or more 5(13.2) 28(73.7) 5(13.2)
First 61(17) 236(66) 61(17)
Birth order Second 21(12.7) 117(70.5) 28(16.9) 0.732%*
Third or more 3(13.6) 16(72.7) 3(13.6)
History of going to Yes 30(12) 169(67.9) 50(20.1) Cowr
el No 55(18.5) 200(67.4) 42(14.1)
<150 18(26.9) 37(55.2) 12(17.9)
Family’s income (Us 150-300 48(17.7) 189(69.7) 34(12.5) 0.001**
dollars)
>300 19(9.1) 143(68.8) 46(22.1)

* Mann-Whitney U test; ** Kruskal-Wallis test
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and Tan and Camras [24]. However, in contrary to this
finding, the children in the study by Garmaroudi and
Vahdani Niya showed low social skills [19]. The research-
er believes that because children acquire their first ex-
periences in socialization in preschool, they may not
be able to experience much in terms of social skills and
presence in the society. Therefore, parents of preschool
children often believe that their children have not yet
achieved the higher levels of social skills. In addition,
the results showed that female children who had gone
to kindergarten, those whose fathers were 40 years or
older, had a government job, and at least elementary
school education; and those who had working mothers
with college education and high income, had higher so-
cial skills compared to other children.

In the study by Sheikhzakariae, girls with working moth-
ers and college education had better social skills, while
no significant relationship was found between children’s
social skills and father’s age and job [15]. Shahim [21]
also found no significant relationship between preschool
children’s social skills and father’s age and education.
Shahi [6] also found a significant and direct relationship
between children’s social skills and mother’s education,
but found no significant relationship between children’s
social skills and father’s education. However, Park and
Cheah found no significant relationship between Korean
preschool children’s social skills and mother’s education
[25]. Kumari and Khadi also found no significant relation-
ship between children’s social skills and mother’s educa-
tion, mother’s job, father’s job, and child’s gender [26].
Dadsetan also found no significant relationship between
the social skills of preschool children with working and
nonworking mothers [27].

Regarding the study finding that girls had better social
skills than boys, it can be argued that girls start talking
earlier and with a better quality than boys, and this can
have a positive impact on their social skills and help
them form better social relationships. Another study
finding was that working mothers rated their children’s
social skills higher compared to nonworking mothers.
Regarding this finding it can be argued that children
of working mothers enter the social world earlier than
those with nonworking mothers. In addition, working
mothers tend to enroll their children in kindergarten
or ask other people to take care of them while they
are at work, therefore, these children access to a wider
range of social interactions. Moreover, watching the
mother’s social interactions that are provided through
working, may help the child to model social interac-
tions. It can also be argued that children who have
gone to kindergarten enter the social world earlier and
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can understand the importance of getting along with
those who satisfy their needs sooner. Therefore it is
expected that they have better social skills than those
who have not gone to kindergarten.

Another finding was that mothers with college educa-
tion rated their children’s social skills higher than moth-
ers without these education. Regarding this finding, it
can be argued that mothers with higher education are
more aware of social interactions and behaviors, there-
fore, they may be more willing to satisfy the basic needs
of their children. These basic needs may include feel-
ing of safety, trust, approval, and love that can influence
children’s social skills. According to the study results, it
is suggested that children be assessed in terms of so-
cial skills when entering the preschool, so that their
deficiencies in social skills be identified, and necessary
trainings on social skills be provided for them. Among
the limitations of the present study was the psychologi-
cal status of the children’s mothers who completed the
questionnaires that was out of control of the researcher.

Ethical Considerations
Compliance with ethical guidelines

The Ethics Committee approval number for conduct-
ing the study (IR.GUMS.REC.1394.52) was mentioned
on the copies of the questionnaires.

Funding

This article was extracted from a Master’s thesis in
Pediatric Nursing Education authorized by the Social
Determinants of Health Research Center at Guilan Uni-
versity of Medical Sciences.

Conflict of interest
The authors declare no conflict of interest.

Acknowledgements

The authors wish to sincerely thank that center, Vice-
chancellor for Research and Technology at Guilan Uni-
versity of Medical Sciences, professors of Guilan Univer-
sity of Medical Sciences, authorities of Rasht Ministry of
Education (regions 1 and 2) and Welfare Organization,
principals and teachers of the preschool centers, and
the study children and their parents.

Maleki M, et al. Social Skills of Preschool Children. J Holist Nurs Midwifery. 2018; 28(4):218-223.



http://hnmj.gums.ac.ir

Journal of Holistic
Nursing and Midwifery

References

[1] Salmani Baroughi N, Sharifi Neiestanak N, Kazemnezhad A, pashaei
pour S. [Selfconcept and influential factors on it in the street chil-
dren aged 6-12 years (Persian)]. Hayat. 2013; 9(17):6-13.

[2] hockenberry MJ. wongs textbook of pediatric nursing [M Shoghi, M
Sanjari, Persian trans.]. Tehran: Jameenegar Publishing House; 2008.

[3] Karimi M, Keikhavani S, Mohammadi M. [Efficacy of social skills
training on behavior disorders among elementry school children
(Persian)]. Scientific Journal of llam University of Medical Sciences.
2010; 18(3):61-8.

[4] Aghajani T, Vakil Jabbarov R, Mustafayev M. [The effect of playing
on children’s social skills (Case of study: Preschool children in Teh-
ran) (Persian)]. Journal of Iranian Social Development Studies. 2014;
6(3):97-104.

[5] Yazdanipur N, Yazdkhasti F. [The effectiveness of group play on so-
cial skills of preschool children in Isfahan, Iran (Persian)]. Journal of
Research in Behavioural Sciences. 2012; 10(3):221-8.

[6] Shahi Y, Mirzamani SM, Afrouz GhA, Pourmohammadreztajrishi M,
Salehi M. [The impact of parental education on social skills and be-
havior problems of students with Down syndrome (Persian)]. Jour-
nal of Mental Health. 2009; 2(42):141-8.

[7] Mahmoodzadeh A. [Play and social skills in preschool children dur-
ing interactions with peers (Persian)] [MA thesis]. Tehran: Kharazmi
University; 2013.

[8] Jafari A. [Effect of parents' educational level on social skills and be-
havior problems of students with down syndrome (Persian)]. Edu-
cational Psychology. 2014; 10(33):71-85.

[9] khalatbari J, Ghorbanshiroudi S, Taromsari KR, Keikhayfarzaneh MM.
[Comparing the effectiveness of social skills training on self-assertive-
ness and mental health among mentally-retarded students (Persian)].
Quarterly Journal of Educational Psychology. 2010; 1(4):71-86.

[10] Oryadi zanjani M, Vahab M, Shahim S, Jafari S. [The relation-
ship of expressive language development and social skills in
4-to-6 year-old Persian-speaking children. Bimonthly Journal of
Research in Rehabitation Sciences (Persian)]. 2013; 8(3):454-65.
[DOI:10.22122/jrrs.v8i3.349]

[11] Atashak M, Baradaran B, Ahmadvand M. [The effect of education-
al games on the computer, social skills and academic achievement
(Persian)]. Journal of Technology Education. 2013; 7(4):297-305.

[12] Fathollahi A, Sahraie G. [Social dimensions of life skills in the
view point of Rumi (Persian)]. Didactic Literature Review. 2013;
5(17):191-218.

[13] Zareh F. [The impact of empathy training on social skills in preschool
boys (Persian)] [MA thesis]. Tehran: Farhangian University; 2012.

[14] Arnold DH, Kupersmidt JB, Voegler-Lee ME, Marshall NA. The as-
sociation between preschool children’s social functioning and their
emergent academic skills. Early Childhood Research Quarterly. 2012;
27(3):376-86. [DOI:10.1016/j.ecresq.2011.12.009] [PMID] [PMCID]

[15] Sheikhzakariae N. [Evaluation of social skills in preschool children
in public schools in Tehran in 2012 (Persian)] [MSc. thesis]. Tehran:
Tehran University of Medical Sciences; 2012.

[16] Seyyed Azizullah Tehrani SM. [Evaluate the effectiveness of telling
a story to promote social skills based on behaviours related to girls
in elementary fourth base in city of Tehran (Persian)] [MA thesis].
Tehran: Allameh Tabataba'i University; 2011.

September 2018, Volume 28, Number 4

[17] Shirkosh S. [Evaluation of aggression and socioeconomic factors
associated it, among preschool children (Persian)]. Guilan: Guilan
University of Medical Sciences; 2013.

[18] Kramer TJ, Caldarella P, Christensen L, Shatzer RH. Social and
emotional learning in the kindergarten classroom: Evaluation of the
strong start curriculum. Early Childhood Education Journal. 2010;
37(4):303-9. [DOI:10.1007/s10643-009-0354-8]

[19] Garma Roudi GhR, Vahdani Nia MS. [Social health: An investi-
gation into social skills among students (Persian)]. Payesh. 2006;
5(2):153-47.

[20] Abdi B. Gender differences in social skills, problem behaviours
and academic competence of Iranian kindergarten children based
on their parent and teacher ratings. Procedia Social and Behavioral
Sciences. 2010; 5:1175-9. [DOI:10.1016/j.sbspro.2010.07.256]

[21] Shahim S. Reliability of The social skills rating system for pre-
school children in Iran. Psychological Reports. 2004; 11(2):176-86.
[DOI:10.2466/pr0.95.3f.1264-1266] [PMID]

[22] Abdi B. [Social skills and behavior problems of Iranian preschool-
ers (Persian)]. Journal of Iranian Psychologists. 2008; 16(4):333-41.

[23] Gresham FM, Cook CR, Vance MJ, Elliott SN, Kettler R. Cross-in-
formant agreement for ratings for social skill and problem behav-
jor ratings: An investigation of the social skills improvement sys-
tem-rating scales. Psychological Assessment. 2010; 22(1):157-66.
[DOI:10.1037/a0018124] [PMID]

[24] Tan TX, Camras LA. Social skills of adopted Chinese girls at home
and in school: Parent and teacher ratings. Children and Youth
Services Review. 2011; 33(10):1813-21. [DOI:10.1016/j.childyy
outh.2011.05.006]

[25] Park SY, Cheah CS. Korean mothers’ proactive socialisation beliefs
regarding preschoolers’ social skills. International Journal of Behavioral
Development. 2005; 29(1):24-34. [DOI:10.1080/01650250444000306]

[26] Kumari V, Khadi P. Influence of child’s, parental and familial char-
acteristics on social and personal skills of mentally challenged chil-
dren. Karnataka Journal of Agricultural Sciences. 2010; 23(5).

[27] Dadsetan P, Asgary A, Rahimzadeh S Bayat M. [Preschool chil-
dren's social/emotional skills: A demographic comparison (Persian)].
Journal of Educational Psychology Studies. 2010; 7(11):27-44.

Maleki M, et al. Social Skills of Preschool Children. J Holist Nurs Midwifery. 2018; 28(4):218-223.



http://hnmj.gums.ac.ir
http://jrrs.mui.ac.ir/index.php/jrrs/article/view/349
http://jrrs.mui.ac.ir/index.php/jrrs/article/view/349
https://doi.org/10.1016/j.ecresq.2011.12.009
https://www.ncbi.nlm.nih.gov/pubmed/23002324
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3445416
https://doi.org/10.1007/s10643-009-0354-8
https://doi.org/10.1016/j.sbspro.2010.07.256
http://journals.sagepub.com/doi/10.2466/pr0.95.3f.1264-1266
http://journals.sagepub.com/doi/10.2466/pr0.95.3f.1264-1266
https://doi.org/10.1037/a0018124
https://www.ncbi.nlm.nih.gov/pubmed/20230162
https://doi.org/10.1016/j.childyouth.2011.05.006
https://doi.org/10.1016/j.childyouth.2011.05.006
https://doi.org/10.1080/01650250444000306

